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Mission Statement   
“We believe that each person is unique and created in God’s image. In our school, 

we provide a distinctive Catholic education, where each child is loved, nurtured, 

inspired and challenged to aspire excellence and develop their individual abilities 

for themselves and others.”  
  

Introduction  

St Joseph’s School is committed to providing a stimulating, challenging and 

personalised curriculum for all children. We plan our teaching and learning so that 

each child aspires to the highest level of individual  achievement.  The  purpose  of  

this  policy  is  to  help  ensure  we  identify  and  meet effectively the needs of those 

children who have been identified as ‘more able’. This may mean abilities in subject 

areas such as english and maths, as well as abilities in art, music or PE.  

  

Aims and Objectives  

  

Our aims are to:  

  

    define the term ‘more able’ so that the school community is consistent in its use of 

terminology     ensure that we identify accurately the achievements and next steps in 

learning for all children     enable children to develop to their full potential.     offer 

children opportunities to lead their own learning and enhance their metacognitive 

skills  challenge  and  extend  children’s  development  through  engaging,  informative  

and  exciting teaching (including differentiation, feedback, questioning, marking and 

so on).  

  

2.  Who are the ‘more able’?  

  

Children who are performing (or who have the ability to perform) well above what is 

expected for their age/unique starting point are sometimes referred to as the ‘more 

able’. These children show an exceptional ability at levels well above average. They 

may also present with different abilities in learning – e.g. greater independence, 

creativity in thinking about problems and challenges and so on. ‘  

  

Provision is made for children within daily class teaching, as well as enrichment or 

extension activities that promote their skills and talents even further.   

  

3.  Identification of the ‘more able’   

  

No one method of identification is entirely accurate; and specific subject criteria may 

apply in different areas (see Appendix A). We therefore use a range of strategies to 

identify these children in an ongoing process, which may begin before children enter 

our nursery or Reception class (e.g. transition information from a previous setting). 



 

 

Discussion with parents/carers at the earliest stage is vital to the identification of 

children’s ability or potential.  

  

All children undergo assessments on joining school. These give us information about 

skills and aptitudes across the various areas of learning, as well as ensuring that we 

are planning appropriately for the next stage of the child’s learning journey. We 

discuss each child’s profile with their parent/carer and use information about the 

child’s learning and development at home/in the community in making our in-school 

provision.  

  

As children progress through the school, there is regular assessment using a variety 

of tools to ensure that they are making the progress expected of them (including 

national assessments in Year 2 and Year 6). Teacher assessment is used on a daily 

basis to discover where children are making progress above what would be expected 

of a child of that age/unique starting point. A key element of identification is the 

involvement of the children themselves (e.g. assessing their strengths, needs and 

personal learning preferences).  

  

We are aware of the need to be particularly vigilant for the ‘hidden gifted’ (e.g. those 

not achieving their potential, those for whom English is not their first language, those 

with specific learning or physical disabilities). In some situations, children choose to 

hide their ability (e.g. to ‘fit in’) – creating a learning environment that nurtures 

appropriate learning behaviours is a part of our teacher’s professional skills and key 

to effective identification.  

  

Class teachers and subject co-ordinators (e.g. Art, Music, PE) work together to 

identify children with talents in such areas, as well as developing provision which 

extends those talents even further.  

  

Identification of More Able pupils in EYFS  

  

Children’s starting points are captured early on to ensure that more able children are 

identified by the class teachers. The teacher will then have a discussion with the 

EYFS leader. Parental views and previous settings information is also used to help 

form  the judgment. Once children are identified, planning is adapted appropriately to 

ensure correct levels of challenge and progress is made.  

  

4.  Teaching and Learning  

  

The teachers at St Joseph’s carefully plan to meet the learning needs of their class. 

They provide all children with the opportunity to show what they know, understand 

and can do through e.g.  

  

    a common activity that allows the children to respond at their own levels  

    an enrichment activity that broadens a child’s learning in in a particular skill or 
knowledge area   an individual activity within a common theme that reflects a 
greater depth of understanding, and where the children explain and reason through 
their approach to a problem.  



 

 

  

The learning environment in each child’s classroom provides opportunities for:  

  

    self-direction and 

independent thinking     group 

work, investigations and 

challenges  

    experiencing failure or difficulty in a 
nurturing environment     debate and 
discussion     imaginative and creative work.  

  

Children are encouraged to develop their thinking and reflection abilities through 

skilful teacher questioning focusing on analysis, synthesis and evaluation. Other 

responsibilities for the class teacher are included in Appendix 2.  

 

5.  EYFS & More Able  

  

Children in the EYFS will be provided with challenges appropriate to their ability. 

Those that are identified as being more able than their peers are given further 

questioning and challenges to complete  during  free  flow  sessions.  Children are 

also  given  opportunities  to challenge themselves in the activities that they 

participate in; through discussion and reflection with the class teacher or adult they 

are encouraged to take risks in their own self-directed learning. More  able  children  

are  asked  to  explain  their  ideas  further  to  their  peers  and  adults  use 

appropriate questioning to ensure children can transfer their skills into real life 

contexts and scenarios.  

 

  

6.  Children’s Participation and Involvement, including Metacognition  

  

We include the children as much as possible in their learning journey (e.g. asking 

them to maintain a learning log/journal, project work on areas of specific interest, 

review discussions with the children and so on). We encourage them to evaluate their 

own learning, generate next steps and to have a plan for individual challenge and 

extension. This is part of our commitment to ensuring they take responsibility for their 

own learning and that they become self-directed and autonomous.  

  

7.  Partnership with Parents/Carers  

  

Partnership with parents/carers in this area is essential. Many children who excel, for 

example, in sport or artistic pursuits out of school, benefit significantly from a coherent 

and co-ordinated approach to talent development. We reflect this dimension in our 

identification strategies by asking parents/carers to provide information about 

interests and activities out of school. We are also committed to informing 

parents/carers when a child has been identified as ‘more able’; indeed, this 

identification process is undertaken with them. Teachers regularly review the 

progress of children in their class against school and national data, and discuss this 

progress with parents/carers at termly parent-teacher meetings. They report annually 



 

 

to parents/carers on the achievements of the children in their end of year report.  The 

‘more able’ co-ordinator provides an opportunity for these parents/carers to attend 

events where they can find out more information about how their child may be 

supported and challenged at home.  

  

8.  Monitoring and Evaluation  

  

The monitoring of the effectiveness of what we do is distributed across the school. All 

teachers’ work in this area is monitored and evaluated through effective data analysis 

and interpretation. Senior Leadership place the highest premium on the achievement 

and progress of all children, including the ‘more able’.  

  

9.  Date of next review  

  

This policy will be reviewed in September 2019 

  

 

10. Related documents  

  

Each year, quantitative and qualitative data on pupil progress and quality of teaching 

are analysed to determine priorities for action, and a plan to achieve these developed. 

This year, we have a specific focus on literacy and numeracy as these are the building 

blocks that open the door to the highest levels of achievement.    

  

  

 



 

 

Appendix A: Identification of the More Able  

  

To support teachers in identification, we have provided the following brief list of possible 

characteristics they may observe/assess in English and Maths. This is not an exhaustive list, and 

teachers use their professional judgement and skill when identifying ‘more able’ children.  

  

Subject specific criteria (English)  

  

Some of the characteristics of gifted children in English include:  

  

  significantly  higher  levels  of  coherence  and  inventiveness  in  their  conversations  and 

discussions  

    more effective use of thinking skills to synthesise information  

 a passion for reading above that which is typically expected; seeking to pursue this passion 

independently (including responding to a range of more advanced texts)  

    use of a wider vocabulary, and a high degree of enjoyment from working with words     
making connections between past and present learning     ability to perceive and 
analyse situations from a much broader range of perspectives.  

  

Subject specific criteria (Maths)  

  

Some of the characteristics of gifted children in Maths include:  

  

 exploration of a broader range of strategies for problem-solving, especially the application of novel 

and creative approaches  

    more curious about number, working with number and investigating problems     looking 

beyond the question to hypothesise, explain and justify an approach  

    working more flexibly and independently, coming up with their own strategies and solutions     
mastering the rules of a domain easily and transferring this insight to new problems     deriving 
more enjoyment from manipulation of number, pattern-seeking and experimentation.  



 

 

Appendix B: Roles and Responsibilities in Providing for the ‘More Able’  

  

Each class teacher is responsible for:  

  
  providing an active, creative curriculum with the opportunity for 

independent thinking and recording this on their planning, including 
ensuring Key Questions are designed to develop higher level thinking  

 setting the highest expectations for progress for the ‘more able’, relative to 
their unique starting points and learning trajectories  
  exploring with the children their learning, next steps and success 

criteria – ensuring the children critically reflect on what they have 
learned, what they could change/improve and how they will know they 
have been successful (and recorded these in challenge plans)  

    keeping a list of children in their class who have been identified as ‘more 

able’ and updating this as necessary  

  encouraging the children to take risks, play with ideas and see 

setbacks/unexpected outcomes as fruitful learning experiences  

  displaying examples of particularly good work, including work in 
progress, that have been annotated to show learners what makes it 
good  

    nurturing the ‘more able’ both academically and socially/emotionally     
supporting children to set ambitious targets for next steps in learning     
monitoring the achievement of the ‘more able’   providing 
effective feedback that leads to enhanced learning both verbally and 
through response marking (as relevant)  
    liaising with parents/carers, engaging their support for their children’s 
learning at home through sharing challenge plans and providing advice, 
support and guidance on enrichment.  

  

Subject co-ordinators are responsible for:  

  
    ensuring that curriculum statements and policies in their area include our 
approach to meeting the needs of the ‘more able’     keeping a list of ‘more 
able’ children in their subject area     monitoring provision for these children 
in their subject area, in consultation with the class teacher and ‘more able’ 
co-ordinator.  

  

The ‘more able’ co-ordinator is responsible for:  

  

    supporting staff in identification and monitoring of children who are 

defined as ‘more able’, as well as teaching and learning (including 

homework) strategies to appropriately meet their needs  

    keeping a school register of these children  

    monitoring the attitudes and opinions of children and parents/carers towards 

provision for the  

  7 ‘more  able’;  and  increasing  awareness  of  the  differentiation  and 

enhancement  activities provided  



 

 

    monitoring teachers’ planning to ensure that suitable tasks and activities 

are being undertaken across all curriculum areas (especially literacy and 

numeracy in the first instance)  

    sharing information with staff and contributing to continuing professional 

development (CPD) and keeping a log of same contributing to whole school  

policy, provision, self-evaluation and resource allocation     liaising with 

members of the community and other schools     encouraging the 

development of suitable extra-curricular and extended activities.   
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